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Introductory Statement 
 
Moyderwell Mercy Primary School is a co-educational primary school under the 
patronage of the Diocese of Kerry, catering for children from a diverse range of 
social, cultural and religious backgrounds. It is a DEIS Band II school, with many 
students coming from socially and economically disadvantaged backgrounds. The 
school is child-centred in its approach to education. In accordance with the Mercy 
Ethos and School Mission Statement, our aim is to recognise the uniqueness of 
each pupil and strive to develop their potential to the full. The school management 
is committed to the principles of equality of participation as outlined in the 
Education Act, 1998. 
 
This policy expands on the action required of Circular 0013/2017 and the 
Guidance Framework for Supporting Pupils with Special Educational Needs in 
Mainstream Primary Schools.  
The current Guidelines & Supporting Documentation to assist school personnel 
supporting children with special and additional educational needs in mainstream 
schools include Circular 0064/2024, and Guidelines for Primary Schools / 
Supporting Children with Special Educational Needs. These documents replace 
older circulars and provide frameworks for inclusive education, teacher roles, and 
resource allocation.  
 
Rationale 
 
The purpose of this policy is to: 

●​ Comply with legislation (Education Act 1998, EPSEN Act 2004)  
●​ Outline the framework for addressing special and additional needs in our 

school. 
●​ Provide practical guidance to staff, parents and other interested parties 

about our SEN procedures and practices. 

Key Circulars and Documents 

●​ Circular 0064/2024, Replaces earlier circulars and provides updated 
guidelines on the operation, application, and deployment of Special 
Education Teacher (SET) resources .It includes information on the 
principles of the special education teaching model and the roles of 
staff. 
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●​ Circular 0039/2025: Advises on arrangements for the setting up of 
additional special classes in Mainstream Primary Schools including 
updated eligibility criteria, notification procedures to the NCSE, and 
the need to review admission policies. 

●​ Circular 0023/2025: This circular mandates that school leaders ensure 
a formal annual review process is in place for pupils in special classes, 
incorporating the views of parents, teachers, and the pupil for 
enrolment and transfer to and from Special Classes.   

Key provisions and actions from recent circulars 

●​ Inclusivity and collaboration: The guidelines aim to make classrooms 
more accessible and inclusive by bringing together good practices and 
promoting collaboration between class teachers, special education 
teachers, and support services such as the NCSE and NEPS. 

●​ Student support plans: Circular 0023/2025 requires that the outcomes 
of annual reviews are recorded in each pupil's student support plan. 

●​ Parental involvement: Schools are required to maintain consistent 
communication with parents, involving them in their child's learning 
plan and review process. 

●​ Staged approach: The model for assessment, identification, and 
program planning in special education follows a staged approach, a 
principle established in older circulars but still in effect.  

 
Staffing  
                                                                                                                                                                 
SEN Staffing Allocation 2025 2026: Appendix Circular 0011/2025 
 

●​ 237.5 hours =Special Education Teaching allocation of hours as notified 
by NCSE (Reduced  from 245 hours) 

●​ 9.5 Special Education Teachers  (Reduced from 9.8 teachers) 
●​ 1 (One) Permanent English as an Additional Language (EAL) Teacher  
●​ 2 Fixed Term SET  
●​ 11.16 Special Needs Assistants  (9.0  mainstream , 1.83 Autism Class 

and  .33 DLD Class) 
●​ One Developmental Language Disorder(DLD ) Class Teacher 
●​ One Autism Class (ASD) Teacher 
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Guiding Principles 
 
Our school recognises that effective learning programmes are based on the 
principle that all our children have a right to an education, which is appropriate to 
them as individuals. We want all our children to feel that they are a valued part of 
our school community . 
Key messages for supporting our children with special educational needs (SEN) in 
our primary school emphasises collaborative educational planning, 
evidence-based interventions, and inclusive practices within a mainstream class. 
Key strategies include clear identification and target-setting, involving the class 
teacher, parents, and other professionals, and regularly monitoring progress.  

Key messages and guidelines 

●​ Integrated and collaborative planning: 
○​ A collaborative process is essential for planning, which involves 

the class teacher, special education teachers, parents, the pupil, 
and relevant professionals. 

○​ Clear identification processes and careful planning of 
interventions are crucial for addressing a pupil's needs. 

●​ Target-setting and monitoring: 
○​ Develop clear, measurable targets that are regularly monitored. 
○​ Support plans should include agreed-upon targets, the 

resources required, and a timeframe for review. 
●​ Evidence-based and pupil-centered interventions: 

○​ Interventions should be evidence-informed and based on the 
professional knowledge of the teachers. 

○​ Support should build on the pupil's strengths and interests 
while addressing their priority learning needs. 

●​ Inclusive practices and high expectations: 
○​ Support the meaningful inclusion of pupils with SEN in 

mainstream mixed-ability class groups. 
○​ Promote the benefits of inclusive education for all pupils, 

fostering social and personal development. 
○​ Maintain high expectations for all students. 

●​ Effective use of resources: 
○​ Provide additional instructional time for students who struggle. 
○​ Ensure that content-strong staff deliver interventions and 

support effectively. 
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Inclusion 
 

We are fully committed to the principle of inclusion and the good practice which 
makes it possible. Our policy as set out in this document, aims to enable children 
with SEN, children from Traveller and Roma communities and children whose first 
language is not English, to become fully integrated members of our school 
community. This will be achieved by careful consideration of the needs of each 
child and by either differentiating activities or by providing support that will help 
the child to participate in them. 
 
An inclusive culture in our school is characterised by: 

 
●​ A positive ethos and learning environment whereby all pupils, including 

those  
with special educational needs, feel welcome and experience a sense of 
community and belonging 

●​ An emphasis on promoting pupils’ participation and active engagement in 
their learning and in the life of the school 

●​ A commitment to developing pupils’ academic, social, emotional and 
independent living skills 

●​ A focus on high aspirations and on improving outcomes for all pupils 
 

Access in the physical environment of the school  
●​ Doorways are wide enough to take a wheelchair, if necessary.  
●​ Accessible toilet facilities are available in the school.  
 

 
Enrolment of children with special educational needs  
 
Moyderwell Mercy is non-selective academically, and welcomes children of 
varying abilities. We seek to provide for the needs of each individual child. 
Children with SEN may learn at a different pace and in a different way from other 
children. They need to belong to a peer group and to mix with children of different 
abilities in a variety of situations. Children will be catered for in the mainstream 
classroom but may be withdrawn/integrated individually or in small groups for 
additional support.  
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Special Classes 
 
Special Classes are part of the continuum of educational provision that enables 
students with more complex special educational needs to be educated, in smaller 
groups, within their local mainstream school. They offer a supportive learning 
environment to students who are unable to access the curriculum in a mainstream 
class, even with support, for most, or all of their school day. Integration with 
mainstream is a key principle where possible in the management of special 
classes. 
 
Autism Class / ASD Special Class 
 
The Autism Class (ASD Special Class) in this school operates in accordance with 
the Education Act (1998), EPSEN Act (2004), Admissions to Schools Act (2018), 
Children First Guidelines, Department of Education Circulars, and the NCSE 
Special Class Guidelines (2024/2025). The Autism Class provides a structured, 
supportive, low-arousal environment for pupils with Autism Spectrum Disorder 
(ASD) who require a higher level of individualised instruction and care than can be 
provided in a mainstream classroom alone. 
The Autism Class supports pupils through structured teaching, sensory regulation, 
communication development, emotional support and meaningful participation in 
mainstream activities where appropriate. 
 
As required by the NCSE parents must: 

●​ Submit the NCSE “Parents Notify” Form by 1st October of the year 
preceding enrolment. 

●​ Provide a professional report confirming ASD diagnosis and 
recommending a special class placement. 

●​ Submit the NCSE Eligibility Letter with the school application. 
●​ Provide written consent for enrolment 
●​ The school applies its Admissions Policy and communicates decisions 

in writing. Section 29 appeal rights apply. 

 

To be admitted to the ASD Class, the child must have: 

●​ A clinical ASD diagnosis; 
●​ A professional recommendation for ASD Special Class placement; 
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●​ An NCSE Eligibility Letter; 
●​ Needs that the school can safely and appropriately support. 

If applications exceed places, the school follows its Admissions Policy using 
a fair and transparent selection process and maintains a waiting list. 

The current ASD Class has place for 6 enrollments staffed by one SET 
teacher 1.83 SNA’s  

The role of the Autism Class Teacher is to 

●​ Deliver differentiated curriculum using autism-specific methodologies. 
●​ Lead development and review of Student Support Plans 
●​ Use assessment to guide learning plans. 
●​ Support emotional and sensory regulation. 
●​ Coordinate SNAs working with individual children 
●​ Manage structured classroom set-up, sensory supports and use of 

specialist rooms. 

The  role of Special Needs Assistants (SNAs)is to 

●​ Provide care support in line with Department of Education Circular 
0030/2014. 

●​ Assist with personal care, mobility, supervision and safety. 
●​ Support emotional and sensory regulation under teacher direction. 
●​ Assist during transitions and integration into mainstream. 
●​ Prepare visual aids and sensory materials under teacher guidance. 
●​ Maintain confidentiality and contribute observations for the teacher. 

Pupils may join mainstream classes and school activities when appropriate. 
Integration is planned, gradual and monitored to ensure wellbeing and 
success. Reverse Inclusion is promoted in our school as part of our inclusive 
practice. Mainstream peers are invited into the Autism Class for structured 
and semi-structured activities. Activities are planned by the teacher and 
supported by SNAs to promote positive social interaction, communication 
development, emotional regulation, and peer relationships in a familiar and 
predictable environment for pupils in the special class. Reverse Inclusion is 
implemented following clear routines, visual supports, and preparation of all 
pupils involved. The purpose is to build meaningful social connections, 
reduce anxiety, and promote shared learning experiences in an 
age-appropriate and supported manner. 
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Supports for induction and/or transition include pre-entry visits, transition 
booklets, SENCO meetings, collaboration with preschools/therapists and 
planned integration steps. 

Placement is reviewed annually considering progress, sensory and 
emotional needs, behaviour, inclusion opportunities and overall suitability. 
Placement is flexible and may change based on individual needs. 

Communication with the teacher occurs via target-setting meetings, 
parent-teacher meetings, home-school communication tools and 
consultations with appropriate professionals. 

 
Developmental Language Disorder (DLD Class) 
 
The DLD Class is a class for Junior Infant – 2nd class children with a 
Developmental Language Disorder. This is a partnership between the DES 
(Department of Education) and the HSE providing a full time Teacher and a Speech 
& Language Therapist 3 mornings a week to the class.  
 
Children with DLD are those “whose skill in expressive/receptive language is 
significantly impaired.  These difficulties exist in the context of normal cognitive 
abilities and are not primarily attributed to social, emotional, behavioural, 
educational, physical or sensory difficulties.”   IASLT 2007  
 
Flow Chart for DLD Class Application and Admissions Process is found in 
Appendix 1 

Aims of the SEN Policy 
 

This policy aims to outline our procedures and practices of how we: 
 
●​ identify additional needs that our pupils may have 
●​ follow  procedures and practices in relation to pupils with special needs  
●​ use a whole-school and co-coordinated approach to meet the learning needs 

of all pupils,  
●​ use the Continuum of Support framework, to identify pupils educational 

needs, to include academic, social and emotional needs, as well as needs 
associated with physical, sensory, language and communication difficulties 
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●​ allocate resources to effectively meet the needs of children with additional 
needs  

●​ divide the roles and responsibilities among our school community in relation 
to pupils with additional needs    

●​ track, monitor, review and report on the progress of children with additional 
needs 

●​ communicate information between the SET team, principal, staff and 
parents/guardians  

Roles and Responsibilities  
 

Board of Management: 
The BOM oversees the development, implementation and review of school policy 
on SEN. It also ensures that adequate classroom accommodation, secure storage 
space and effective teaching resources are provided.  
 
Principal: 
The Learning Support Guidelines (2000, P.39) outlined the principal has overall 
responsibility for SEN procedures and practices in the school. The new 
allocation model states the principal’s leadership role is central and includes the 
following; 
 
●​ implement and monitor the school’s Special Educational Needs policy on an 

on-going basis. 
●​ assign staff strategically to teaching roles, including special education 

teachers roles 
●​ co-ordinate teachers’ work to ensure continuity of provision for all pupils 
●​ ensure that whole-school procedures are established to facilitate the 

effective involvement of parents, pupils and external professionals/agencies 
●​ ensure that effective systems are implemented to identify pupils’ needs and 

that progress is monitored methodically 
●​ facilitate the continuing professional development of all teachers and SNA’s 

in relation to education of pupils with special educational needs, and ensure 
that all school staff (class teachers, special education teachers and special 
needs assistants) are clear regarding their roles and responsibilities in this 
area 

●​ assign responsibility for coordinating special educational support to 
identified SENCO 
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●​ communicate with the SENO (Special Education Needs Organiser) assigned 
to the school 

●​ oversee a whole school assessment and screening programme 
●​ allocate time within Croke Park hours for the SET team to plan and consult 

with teachers and parents 
●​ inform staff about external agencies and provide information on continuing 

professional development in the area of SET 
●​ liaise with teachers re meetings with parents regarding SEN concerns 

/updates/ progress 
●​ liaise with external agencies (CAMHS, KIDS, HSE)when needed about the 

provision for pupils with additional needs  
●​ liaise with the NEPS psychologist, the SET team and class teachers to 

prioritise children for psychological assessments (NEPS) 
 
 
SEN Co-ordinator: SEN co-ordinator (SENCo) will: 

●​ communicate with the principal in relation to SEN matters on an on-going 
basis 

●​ oversee day to day operation of the SEN policy 
●​ coordinate the selection of pupils for additional support from the Continuum 

of Support documents in consultation with Principal 
●​ liaise with external agencies about the provision for pupils with additional 

needs 
●​ liaise with the NEPS psychologist, the SET team and class teachers to 

prioritise children for psychological assessments in consultation with 
Principal  

●​ liaise with and advise fellow teachers in identifying and supporting children 
with additional needs. 

●​ liaise with and advise SNAs with regard to supporting children with special 
needs. 

●​ monitor and evaluate SEN provision. 
●​ co-ordinate regular SET team planning meetings to ensure effective 

communication and support for children with additional needs 
●​ facilitate planning meetings between class teacher and support teacher 
●​ advise the principal on the list of children drawn up by the SEN Team for 

external diagnostic assessment, where parental permission has been sought 
and granted  
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●​ maintain lists of pupils who are receiving additional support Continuum of 
Support 

 

Class Teacher:   

Class teachers have primary responsibility for the teaching and learning of all 
pupils in his/her class, including those selected for additional support.  They will:  

●​ implement teaching programmes which optimise the learning of all pupils 
and, to the greatest extent possible, prevent the emergence of learning 
difficulties 

●​ create a positive learning environment within the classroom  
●​ differentiate teaching strategies, approaches and expectations to the range 

of experiences, abilities, needs and learning styles in their class 
●​ following the school's guidelines 
●​ discuss outcomes of standardised testing with SET to assist in the selection 

of children for additional teaching 
●​ meet with parents regarding any concerns about their child and update them 

regarding their progress 
●​ gather information and assess children presenting with needs to inform 

teaching and learning using the Continuum of Support 
●​ develop classroom support plans for children in receipt of Classroom 

Support in conjunction with class SET  
●​ collaborate with SET to identify priority learning goals for each pupil in 

receipt of School Support Plus and who require a Student Support File 
●​ regularly meet with  the SET and relevant staff to review School Support 

Plans 
●​ where applicable, collaborate with the SET team regarding teaching aims 

and activities for team teaching 
●​ adjust the class timetable to ensure that children in receipt of additional 

teaching will not be absent for the same subject/activity during each session 
●​ administer and correct standardised tests of achievement in literacy and 

numeracy,  
●​ co-ordinate the role and responsibilities of the SNA in relation to the needs 

of pupils with SEN within the class to which they are assigned 
●​ liaise with and seek advice from their SENCo 
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Special Education Teacher (SET) 

SET teachers will:  

●​ familiarise themselves with a wide range of teaching approaches, 
methodologies and resources to cater for particular learning styles and to 
meet a variety of needs 

●​ assist in the implementation of a broad range of whole school strategies 
aimed at prevention and early intervention 

●​ meet with class teacher on a regular basis to discuss the needs of the pupils 
in their class and record minutes of the meeting in Log of Actions page 

●​ advise the class teacher, where needed, of possible interventions to meet 
the needs of their pupils 

●​ support the class teacher in the writing of a Classroom Support plans once 
additional support is implemented 

●​ collaboratively develop a Student Support file for each pupil selected for 
School Support teaching with class teachers and other staff  

●​ meet with class Teachers, parents /guardians, where necessary to identify 
priority learning goals for each pupil in receipt of School Support Plus and 
who require a School Support File 

●​ review School Support Plans in December and June 
●​ administer and interpret diagnostic  and screening tests and inform class  

teachers and parents of the outcomes 
●​ meet with parents regarding any concerns about their child and update them 

regarding their progress 
●​ provide necessary information to a SEN pupil’s receiving school once a 

transfer letter has been received . Parental consent is needed for transfer of 
documents 
 

 
Special Needs Assistants: 
 
The duties of the SNA are carried out according to the guidelines for Special 
Needs Assistants from the DES under the direction of the principal/class 
teachers (SNA Toolkit 2024) 

The SNA will 

●​ be an integral part of the team, along with Mainstream teachers and SETs, to 
develop additional care plans for children with special educational needs. 

●​ support the primary and secondary care needs of certain identified pupils.  
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●​ ensure the safety of  the SEN pupil in the school yard, and be present for the 
duration of the yard break  

Removal from the classroom of children with additional care needs may be 
necessary from time to time for exceptional reasons, such as disruptive and 
movement breaks. Such occasions and breaks from class contact time should be 
kept to a minimum and should not be used as rewards. Parents should be 
informed of the need for these breaks. The SNA works under the guidance of the 
Mainstream teacher. All parental enquiries of whatever nature should be referred 
to the class mainstream teacher, class SET teacher or principal. The SNA may be 
invited to attend meetings with parents and other educational personnel. No 
meetings will take place without the principal, class mainstream  teacher or  class 
SET present. 

 
Parents/Guardians: 
 
Collaboration and sharing of relevant information between home and school are 
essential elements of our SEN policy. Parents/Guardians through their unique 
knowledge of their own children have much to contribute to their child’s 
learning. The school is mindful of possible parental sensitivities around their 
child’s special educational needs, particularly if difficulties with literacy or other 
needs exist within the child’s immediate or extended family. 
 
Parents/Guardians are encouraged to 
●​ share any information, reports or reports pending from health professionals, 

and/or concerns regarding their child’s development. Copies of professional 
reports should be provided to the school at the enrolment stage and 
following any assessment or other outside advice/consultation 

●​ support the work of the school and keep the class teacher informed of the 
progress and challenges they observe in their child’s learning  

●​ attend meetings arranged by the class teacher or SET team  
●​ support the targets outlined in their child’s support plans and engage in all 

suggested home-based activities 
●​ inform the post-primary school of their child’s needs, at the transition stage  

 
If parents do not want their child to avail of additional teaching support they 
should advise through the  Aladdin Connect Portal. Parents can opt out  if 
they do not want their child to avail of SEN support.  
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If parents request an application for an exemption from Irish, they can 
contact the school for the application form which will then be processed as 
per guidelines of Circular 0052/2019. 

 
Pupils:  
Pupils who are in receipt of additional teaching support should, as appropriate:  
●​ be given the opportunity to contribute to the setting of the medium and 

short-term learning targets and attend Parent/Teacher meetings where 
appropriate 

●​ become familiar with the targets that have been set for them 
●​ develop ‘ownership’ of the skills and strategies that are taught during 

additional teaching  support and learn to apply these learning strategies and 
skills to improve their own learning  

●​ contribute to the evaluation of their progress by participating in appropriate 
assessment activities, including self-assessment 

Identifying Pupils with Additional Needs 
Identification of educational needs is central to our policy.  
 
By using the Continuum of Support framework, we can identify pupils’ 
educational needs, to include academic, social and emotional needs, as well as 
needs associated with physical, sensory, language and communication difficulties. 
This, in turn, allows us to identify and respond to needs in a flexible way.  

 

Continuum of Support 
 
We recognise that special educational needs occur along a continuum, ranging 
from mild to severe, and from transient to long-term and that pupils require 
different levels of support depending on their identified additional needs. By using  
this framework, it helps us implement a staged approach to ensure that our 
support and interventions are incremental, moving from class-based interventions 
to more intensive and individualised support, and are informed by careful 
monitoring of progress.   
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The 

Continuum of Support is a problem-solving model of assessment and intervention 
that enables us to gather and analyse data, as well as to plan and review the 
progress of individual pupils 
 
 

  
 

 

 

 
 
 
 
 
 
 
 
 
 
STAGE 1 CLASSROOM SUPPORT  
Classroom Support is the most common, and typically the first response to 
emerging needs. It is a response for pupils who have distinct or individual 
educational needs and who require approaches to learning and/or behaviour which 

17 
 

    



 
 
are 

additional to or different from those required by other pupils in their class. 
Problem-solving at this level typically begins when a parent or teacher has 
concerns about an individual pupil. The teacher, Class Co-ordinator and parents 
discuss the nature of the problem and consider strategies which may be effective.  
Classroom Support incorporates the simple, informal problem-solving approaches 
commonly used by class teachers to support emerging needs.  
 
STAGE 2 SCHOOL SUPPORT  
In some cases, interventions at classroom support level are not enough to fully 
meet the pupil’s special educational needs. School Support may, therefore, be 
required.  Identification of pupils deemed in need of additional support begins in 
May for the following September. Teachers analyse the results of standardised 
tests ( Drumcondra Reading and Sigma-T) and also share their own observations 
of pupils' social and emotional needs. Based on results and observations a list is 
compiled of children in need of support.  
The class teacher needs to involve the Special Education Teacher Team (SET 
Team) in the problem-solving process at this point and it involves more systematic 
gathering of information and the development and monitoring of a School Support 
Plan. 
 
 STAGE 3 SCHOOL SUPPORT PLUS  
If a pupil’s special educational needs are severe and/or persistent, they are likely 
to need intensive support. School Support Plus will generally involve personnel 
outside the school team in the problem solving, assessment and intervention 
process. However, the information from Classroom and School Support work will 
provide the starting point for problem-solving at this level. Classroom support and 
school support will continue to be an important element of his/her student support 
plan. 

Allocation of places for Additional Support in Moyderwell  
 

Key actions in the provision of additional special education teaching support 
 

1.​ We identify children with additional educational needs at class-level  
by  
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❖​ Reviewing existing information on the children’s strengths and needs, 
using schoolbased information, and any information from 
parents/guardians, and external professionals, where appropriate. 

❖​ Engaging in additional screening and information gathering as required, 
using informal and formal assessment approaches. This may include 
teacher observations, information on social and emotional development, 
standardised tests, and/or other criterionreferenced tests/checklists 

❖​ Identifying all children with special educational needs in the school as as 
to distribute the SEN staff appropriately using the criteria ‘’the children 
with the most needs get the additional school support or school support 
plus. 

 
2.​ We initiate a collaborative Problem Solving Process  

 
❖​ to clarify concerns in consultation with the child, relevant teachers, 

and parents/guardians.  
 

3.​ We recording the level of the  Continuum of Support at which 
additional education teaching support is allocated  
 
❖​ Children with emerging needs are supported at the level of 

Classroom Support for All.  
❖​ Special/Additional education teaching support is allocated based 

on identified needs at levels of School Support for Some and 
School Support Plus for a Few. 
 

Common needs are met by grouping, to ensure effective and efficient teaching 
and learning approaches.  
 
There are high enrolments of children in our school who require English as an 
Additional Language (EAL) support. We use the Continuum of Support 
framework to identify learning needs, plan, implement and review intervention 
for all children. This is consistent with a unified and coordinated approach to 
planning.  
 

In June of each year, the Continuum of Support Lists are  coordinated  by the class 
Lead SEN Teacher in collaboration with the Mainstream Teacher. This becomes the 
working document to be edited from the next  September of the new school year 
by the new team.  
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Table 1: Identification of Educational Needs through the Continuum of Support Process  

Classroom  
Support   

The class teacher considers how to differentiate the learning programme effectively to 
accommodate the needs of all pupils in the class.  
 A classroom support plan is developed and/or adjusted over time for those pupils who do not 
respond appropriately to the differentiated programme.  
This is informed by: 
  

•​ Parental consultation   
•​ Teacher observation records  
•​ Teacher-designed measures/assessments  
•​ Basic needs checklist *  
•​ Learning environment checklist*   
•​ Pupil consultation - My Thoughts About School Checklist  
•​ Literacy and numeracy tests  
•​ Screening tests of language skills  

 A classroom support plan runs for an agreed period of time and is subject to review.   

School  
Support   
  
  
  
  
  
  
  
  
  
  
  

At this level a support plan is devised and informed by:  
  

•​ Teacher observation records  
•​ Teacher-designed measures/assessments  
•​ Parent and pupil interviews   
•​ Learning environment checklist  
•​ Diagnostic assessments in literacy/numeracy  
•​ Formal observation of behaviour including ABC charts, frequency measures  
•​ Functional assessment as appropriate, including screening measures for social, 
emotional and behavioural difficulties  

  
A support plan at this level may detail suitable teaching approaches including team-teaching, 
small groups or individual tuition.  
  
A school support plan operates for an agreed period of time and is subject to review.  

School  
Support  
Plus   

This level of the continuum is informed by a detailed, systematic approach to information 
gathering and assessment using a broad range of formal and informal assessment tools, 
reports from outside professionals (as appropriate) and may include:  
  

•​ Teacher observation and teacher-designed measures  
•​ Parent and pupil interviews  
•​ Functional assessment  
•​ Results of standardised testing such as measures of cognitive ability, social, 
emotional and behavioural functioning, adaptive functioning etc​
 

Data generated from this process is used to plan an appropriate intervention and can serve as a 
baseline against which to map progress.   
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A support plan at this level is likely to be more detailed and individualised, and to include 
longer term planning and consultation. 

Planning Template to Guide the Allocation of Additional Teaching Supports for 
Pupils with Special Educational Needs is available in Appendix 2 
 

 

Information Gathering and Assessment -  

An Evidence-Based Approach 
Assessment is part of what a class teacher does on a daily basis for all children. 
(See Assessment Policy reviewed in 04/22 , due for review in Spring 2026 and 
based on Assessment  In The Primary School Guidelines /NCCA 2006). Some 
methods include self-assessment, questioning, teacher observation, portfolios of 
work and teacher-designed tasks and tests. The information gathered enables the 
teacher to plan learning experiences based on the appropriate objectives from the 
curriculum. 
 
In order to identify pupils who may require additional teaching, screening; 
including standardised testing, is carried out in all classes annually and further 
diagnostic testing may need to take place. The information gathered from these 
formal assessments is then used to inform decisions for support and pupil’s 
support plans  
 
Conducting  Assessments                                                                                                  
In addition to providing additional teaching support to pupils, the special education 
teacher is involved in administering a range of formal and informal assessments, 
and in maintaining records of the outcomes of those assessments. The special 
education teacher will: 
 
•conduct an initial diagnostic assessment of each pupil who has been identified as 
having a suspected learning difficulty.  
•monitor the on-going progress of each pupil in receipt of learning support.  
•review the progress of each pupil at the end of an instructional term.  

 
   
Non-Standardised Screening 
●​ Observation and checklists in all classes  
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●​ Senior Infants: MIST (Middle Infant Screening Test) 
●​ UK Renaissance STAR Assessments x3 yearly from 3rd to 6th  
 
Standardised Testing 
●​ Senior Infants: Literacy Lift Off  testing  (LLO);  Drumcondra Early Numeracy,   
●​ 1st  class:  Drumcondra Reading,  Drumcondra Spelling;  Sigma T and LLO 

testing. 
●​ 2nd class:  Drumcondra Reading , Drumcondra Spelling;  Sigma T and LLO 

testing. 
●​ 3rd class:  Drumcondra  Reading,  Drumcondra Spelling;  Sigma T 
●​ 4th class:  Drumcondra  Reading,  Drumcondra Spelling;  Sigma T 
●​ 5th class:  Drumcondra  Reading , Drumcondra Spelling;  Sigma T 
●​ 6th class:  Drumcondra Reading,   Drumcondra Spelling;  Sigma T 

 
We continually review the assessment and screening tests that we use in order to 
balance the needs of our pupils and the need to provide information for 
appropriate support. Therefore we may deviate from the above list prior to the 
review date.   

 
Inventory of Test Materials 
 
Screening Tests 
●​ Middle Infant Screening Test  (MIST)            
●​ Drumcondra Reading  
●​ Drumcondra  Spelling    
●​ Drumcondra Early Numeracy                                                        
●​ Sigma T 

 
Diagnostic Tests 
The following tests are available for administration: 

 
●​ YARC Early Reading (4-7 years)  
●​ Weschler Intelligence Attainment Test for Teachers (WIAT-T II) 
●​ Test of Language Development-Primary: 4th Edition (TOLD-P:4) 
●​ Test of Abstract Language Comprehension- TALC 
●​ Maths Recovery screening tests  
●​ Reading Recovery Observation Survey 
●​ Single Word Spelling Test 
●​ YARC Early Reading (4-7years) 
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●​ (YARC) York Assessment of Reading for Comprehension (Passage Reading 
Age 5-12 years) 

●​ CAT-4   administered in 3rd Class only as of January 2021 (NNRIT used up to 
2020) 
 

General Ability and Attainment Assessments  
 
Cognitive Abilities Test (CAT4) is a diagnostic assessment that is designed to 
help students and their teachers understand how they learn and what their 
academic potential might be. It assesses how students think in areas that are 
known to make a difference to learning. Results help teachers decide about the 
pace of learning that is right for a student and whether additional support or 
challenge is needed. Tasks involve thinking about shapes and patterns 
(Non-Verbal Reasoning), words (Verbal Reasoning), numbers (Quantitative 
Reasoning) and some questions are answered by mentally generating and 
transforming visual images (Spatial Ability). 

EAL PSAK Testing  

This is aligned to the CEFR (Common European Framework of Reference for 
Languages). Junior Infants and New entrant pupils are tested before the end of 
September. New Entrants throughout the year are tested within 4 weeks of arrival 
All EAL pupils are  tested in January.  

Literacy Assessments 

MIST  Middle Infant Screening Test   Administered annually to Senior Infants 
in February/March. It comprises of 5 subtests 

1.​ Listening Skills 
2.​ Letter Sounds 
3.​ Written Vocabulary 
4.​ Three Phoneme Words 
5.​ Sentence Dictation     

           
●​ Standardised Drumcondra Reading - Screening 1st-6th 
●​ Standardised Drumcondra Spelling   1st-6th 
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Single Word Reading Test (6-16 Years) Diagnostic 

The Single Word Reading Test (SWRT) provides a measure of a child's word 
reading skills and will contribute to an assessment of reading achievement, as 
well as informing teaching and learning strategies.                     
Individually administered SWRT contains six graded sets of ten words of 
increasing difficulty.  Parallel forms allow repeat testing and vast amount of 
diagnostic information can be obtained in the form of sight vocabulary analysis 
and error analysis. This test is used is used in conjunction with the YARC (see 
below) and the same criteria for administration apply. 

Yorkshire Assessment of Reading and Comprehension (YARC) (5-16)  
Diagnostic 

York Assessment of Reading for Comprehension (YARC)  offers teachers a 
reliable way of assessing their pupils’ emerging and developing skills in reading 
and reading comprehension from age four to 16. 

 

 

The YARC Early Reading (4-7) Diagnostic 

The York Assessment of Reading for Comprehension (YARC) Early Reading 
allows teachers to focus assessment on the core skills that underpin alphabetic 
literacy. It comprises four short tests: 

1.​ Letter Sound Knowledge  
2.​ Early Word Recognition 
3.​ Sound Isolation 
4.​ Sound Deletion 

 
These tests measure alphabetic knowledge, single word reading and phoneme 
awareness skills respectively. The tests allow for the quick and accurate 
assessment and monitoring of pupils’ progress as wel1l as providing diagnostic 
information for the early identification of reading problems. YARC Early Reading 
provides standard scores, percentile ranks and age equivalent scores for word 
reading, letter sound knowledge and phoneme awareness. 

The YARC Early Reading Test is used for early intervention in Literacy. 
Administration will be conducted on children based on the recommendation of 
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Class Teachers and the Additional Support Teacher and intervention strategies 
will be implemented based on the outcomes of the assessment in a learning 
support setting. 

 

YARC Passage Reading (5-11 Years) Diagnostic 

YARC Passage Reading consists of a series of graded passages to assess 
children’s reading attainment from age five to 11. Importantly, each passage is 
accompanied by a set of comprehension questions which assess a range of 
comprehension skills. YARC Passage Reading allows teachers to regularly assess 
children’s reading fluency, accuracy and comprehension.                 
YARC Passage Reading has equivalent forms and produces standard age scores, 
percentile ranks and age equivalent scores for reading accuracy (through a detailed 
error analysis), rate and comprehension. YARC Passage Reading has been 
correlated with the Neale Analysis of Reading Ability to give teachers flexibility in 
their choice of reading assessments from GL Assessment. 

 

 

Weschler Intelligence Attainment Test for Teachers (WIAT-T II) 

The WIAT-IIUK-T is the most comprehensive UK-normed assessment package 
designed for access arrangements, statementing and general literacy levels.  
The WIAT-IIUK-T is the only test for specialist teachers currently offering 
subtests in the three key areas of reading: 

●​ untimed single word accuracy   
●​ reading comprehension  
●​ reading speed. 

 It provides the following:  

●​ Single Word Reading - includes letter identification, phonological 
awareness, letter-sound awareness, accuracy and automaticity of 
word recognition  

●​ Reading Comprehension - stories and sentences include literal, 
inferential and lexical comprehension, oral reading accuracy and 
fluency and word recognition in context  

●​ Reading Speed - for 6 to 16 years 11 months. Words per minute 
(WPM) can also be recorded for the full age range  
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●​ Reading Rate - this is calculated from the Reading Comprehension 
subtest. The quartile scores identify the slow and accurate, slow and 
inaccurate, fast and accurate and fast and inaccurate reader   

●​ Single Word Spelling - includes letter-sound correspondence for 
vowels, consonants and consonant blends, regular and irregular 
words, contradictions and high-frequency homonyms.                      
The WIAT-T II will be administered by the Special Education Teacher 
prior to the Principal considering an application for an Irish Exemption. 

We are a Renaissance Accelerated Reader 
School.  
What is Renaissance Accelerated Reader? 

Renaissance Accelerated Reader is a computer programme that helps teachers and 
parents to manage and monitor children’s independent reading practice.  

The child picks a book at his / her own level and reads it at his / her own pace. 
When finished, the  child takes a short quiz on the computer. Passing the quiz is an 
indication that the child understood what was read. Accelerated Reader gives 
children and teachers feedback based on the quiz results, which the teacher then 
uses to help the  child set goals and direct ongoing reading practice. 

Children using Renaissance Accelerated Reader choose their own books to read, 
rather than having one assigned to them. This makes reading a much more 
enjoyable experience as they can choose books that are interesting to them. 

Teachers help the children choose books at an appropriate readability level that are 
challenging without being frustrating, ensuring that the  child can pass the quiz 
and experience success. 

If the child does not do well on the quiz, the teacher may help your child: 

●​ Choose another book that is more appropriate. 
●​ Ask more probing questions as the child reads and before your 

child takes a quiz. 
●​ Pair the child with another student, or even have the book read 

to the child. 

26 
 

    



 
 

In most cases, children really enjoy taking the quizzes. Since they’re reading books 
at their reading and interest levels, they are likely to be successful. This is 
satisfying for most children. Best of all, they learn and grow at their own pace. 

The child can access Star Assessment (to find the best reading level) 

Myon Digital Library (linked within 48 hours of doing the Star Assessment) 

Accelerated Reader (for accessing the quizzes of books tailored to the child’s 
ability. 

Real books in the school building, located in all classrooms, have been scanned 
using the AR Book Scanner  

What is a Renaissance Star Reading® test? 

Star Reading is a computerised reading assessment administered in school  to 
children from Third to Sixth Classes three times a year. It uses computer-adaptive 
technology. Questions continually adjust to your child’s responses. If the child’s 
response is correct, the difficulty level is increased. If the child misses a question, 
the difficulty level is reduced. The test uses multiple-choice questions and takes 
approximately 15 minutes. 

  

What is a Zone of Proximal Development (ZPD)? 

In independent literature-based reading, ZPD is the range of books that will 
challenge a child without causing frustration or loss of motivation. The child will 
receive a ZPD range after taking a Star Reading test, or teachers can use their best 
professional judgment to determine a ZPD. The ZPD and the GE (Grade 
Equivalent) score from the Star Reading test will show up in Renaissance 
Accelerated Reader after taking the Star Assessment. It also shows up in the MyOn 
Integrated Digital Library, making it easier for teachers to set goals for students. It’s 
important for children to read with a high degree of comprehension and within 
their ZPDs. ZPDs should be adjusted based on the needs of your child. 
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Numeracy Assessments 
 
Drumcondra Test of Early Numeracy Diagnostic (DTEN-D) Senior Infants  
 
The DTEN-D is recommended for use with children who have attained low scores 
on the DTEN-S. The purpose of the DTEN-D is to identify specific aspects of 
numeracy with which children may be experiencing difficulties. It is individually 
administered, takes approximately 45 minutes, and is divided into 15 tasks 
distributed over the three areas of ‎pre-number, numeration, and addition and 
subtraction.  
 

Maths Recovery Screening  Assessments 
There are 9 assessment schedules, one for each domain 
2A -Early Number Words and Numerals; 2B - Early Structuring;   
2C – Early Arithmetical Strategies;     
3A - Number words and Numerals,  3B –Structuring Numbers 1-20 
3C –Conceptual Place Value,   3D – Addition and Subtraction to 100 
3E – Early Multiplication and Division,  3F - Multiplication Basic Facts 

 
Speech and Language Assessment 

Test of Language Development-Primary: 4th Edition (TOLD-P:4) (4:00-8:11 
Years). The Test of Language Development-Primary: Fourth Edition (TOLD-P:4) 
assesses spoken language in young children. It is well constructed, reliable, 
practical, research-based, and theoretically sound. Professionals can use the 
TOLD-P:4 to:  

●​ identify children who are significantly below their peers in oral language 
proficiency, determine their specific strengths and weaknesses in oral language 
skills,  

●​ document their progress in remedial programs 
●​ measure oral language in research studies. 
 
This test will be administered by the Special Education Teacher on the 
identification of concerns and recommendation of Class/Special Education Teacher  
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and 

will inform early intervention and referral to HSE Speech and Language Services. 
 
 
TALC  Test of Abstract Language Comprehension                                                                     
The TALC is a test of receptive language. It assesses the level of abstract language 
a child can understand. It can be used to increases the awareness of the type of 
questions and directions the child might be expected to understand. It encourages 
the development of the child’s abstract reasoning skills within his level of ability. 
 
Other Informal Testing and Screening 
A wide range of further tests, screeners and checklists are available in a wide 
range of areas and these can be accessed on the shared drive in the SEN Folder.  
 

Setting Targets: 

For each child with identified needs the SET in conjunction with the class teacher 
formulates targets for learning and these are outlined in a support plan. Good 
target-setting is central to effective teaching and learning for pupils with special 
education needs.  

 
Best practice indicates that targets should be few in number; they should be 
informed by priority learning needs and directly linked to suitable interventions. 
Targets should be based on the evidence collected through both formal and 
informal assessment approaches, information from parents and input from pupils 
where appropriate.   When writing targets, the teacher aims to remember targets 
as SMART: Specific, Measureable, Achievable, Relevant, Time Limited. Parents 
will be consulted when setting targets and reviewing progress. 

 

Planning Teaching Methods and Approaches 

When our school reflected on the needs of the pupils, we identified a number of 
key areas for intervention. Among these were 

●​ The identified needs of each pupil were considered at School Support and 
School Support Plus. 

●​ Appropriate groupings and pairings were identified. Some pupils were 
identified for additional individualised support. 
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●​ At infant level, team-teaching was considered the most appropriate support for 
most pupils. EAL group withdrawal was also facilitated to support language 
development. Clusters of literacy needs were identified in the middle and 
senior classes. Evidence informed literacy interventions, such as SNIP, and Toe 
by Toe are used as appropriate. 

●​ Edmark Reading Program (purchased 2021) helps students who need an 
alternative to phonics learn to read. The key to this success is the program’s use 
of a carefully sequenced, highly repetitive word recognition method combined 
with errorless learning.  

                                                                                                                                       
●​ Literacy Lift off is a class based intervention based on the Reading Recovery 

model. We give this literacy intervention from senior infants to 1st class for 
approximately 6 weeks. 

●​ Pupils identified as having social, emotional/behavioural needs receive support 
in developing social skills and self–regulation. Small group teaching / in class 
support or individualised support in some cases facilitate meeting the needs of 
these pupils. Identified children may also need Art therapy and/or  Play therapy 
funded and facilitated through SCP/ external therapists. DINA is an intervention 
from the Incredible Years Social , Emotional and Behavioural Programme. Zippy 
friends, Friends for Life, as well as Zones of Regulation are other whole class, 
groups or individual self-developmental/regulation programmes. 

 
●​ Support for numeracy is facilitated through in class support and small group 

withdrawal using Ready Set Go maths, Mata sa Rang methodologies and 
Maths Recovery  at 1st, 2nd, 
 

Prevention and Early Intervention Strategies  

Our strategies for preventing learning difficulties include:  

●​ the development of agreed whole school approaches to the teaching of Literacy 
in order to ensure progression and continuity from class to class. Primary 
Language Curriculum (PLC) 

●​ the development of agreed whole school approaches to the teaching of Maths 
e.g. a whole school approach to the language of Tables and Subtraction 

●​ provision of additional support in language development and any relevant early 
literacy and mathematical skills to pupils who need it. 
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●​ on-going structured observation and assessment of the language, literacy and 
numeracy skills of pupils in the infant classes to facilitate early identification of 
possible learning difficulties. 

●​ close collaboration and consultation between the Infant Teacher and the SET 
team. 

●​ promotion of literacy e.g. Print-rich environment, PLC, DEAR (Drop  Everything 
and Read), Literacy lift off, Building Bridges/ First Steps Literacy. 

●​ promotion of Numeracy e.g. Print-rich environment, Ready Set Go Maths, 
Hands-on approach, Mata sa rang, Maths Recovery strategies  

●​ parental involvement in promoting literacy and numeracy e.g. Homework Policy 
Guidelines for Parents.  

●​ HSCL initiatives include Maths for Fun and Storytime Online (a parent and pupil 
initiative designed to promote the fun of reading stories, increase parent 
connectivity with their child ‘s class and the school and promote wellbeing). 

●​ differentiation - adapting the learning environment.  
●​ in-class support from the SET team.  
●​ team teaching/Aistear 
●​ withdrawing individuals/ groups 

 
 
 

Reading Programmes  
The achievement of high literacy standards is one of the primary goals of 
education. We are very conscious that high levels of literacy are fundamental to 
full educational, social and economic participation. Reading Recovery, CAPER, 
Literacy Lift Off  are in operation in Moyderwell Mercy. Accelerated Reading is in 
its pilot phase with 5th/6th Class in 2021/2022 
 
 
CAPER  
CAPER - Children and Parents Enjoying Reading- describes a school-home 
partnership for encouraging parents to read along with their children to promote 
reading as a part of children's everyday habits. The school actively encourages 
parents of Junior, Senior infants, 1st & 2nd Classes to engage in reading with their 
children through the CAPER scheme. Support teachers supply in-class support for 
the programme.  
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Reading Recovery  
Reading Recovery is a school based intervention aimed at children who have 
difficulty with literacy. It is an early intervention, giving children who have 
particular difficulties in reading and writing in their first years in primary school a 
period of intensive, individual help.  
The programme improves the reading and writing skills of the lowest achieving 
children in the age band 5yrs 9mths to 6yrs 6 months. It also helps them to 
develop more effective literacy strategies so that they will be able to continue to 
work at the average level of their classmates and to progress satisfactorily in their 
own schools’ class programme. A child’s Reading Recovery programme is finished 
when he/she is judged to be able to cope well with appropriate reading and 
writing tasks; to work successfully with the average group in the class; and to 
have the strategies needed to continue to learn without special help. This should 
be within 12-20 weeks. As soon as one child leaves the programme another 
enters and this rolling programme continues throughout the year.  

 
Literacy Lift Off Literacy Lift Off is a class based intervention based on reading 
recovery model. It involves four teachers working in the classroom at different 
stations for the Literacy hour. It is suitable for senior infants to second class and 
each class will get the intervention for 5 to 6 weeks depending on the class. 
 
 
 
 
 
Talk Boost  
Talk Boost is a targeted intervention designed to improve the language and 
communication skills of 4-7 year olds with language delay.  It is a 10-week 
programme delivered by teachers to boost a child’s communication skills and to 
narrow the gap with their peers.  
 

Maths Programme 

Maths Recovery 
The Maths Recovery Programme focuses on the: 
(a) Identification of the lowest-attainers at the first-class level and 
(b) Provision of a programme of intensive, individualized, group or class-based 
teaching. 
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Scope of Maths Recovery focuses on developing 
●​ a facility with number words and number word sequences, 
●​ the ability to recognize, identify and write numerals, 
●​ emerging strategies for adding and subtracting, 
●​ emerging knowledge of the tens and ones aspect of the numeration 

system, 
●​ And emerging methods of notation in arithmetic. 

 
Key features of Maths Recovery 
The key features of the Maths Recovery Programme are: 

A.​ Intensive, individualized, group or teaching of pupils with a standard 
score 17 or below in Drumcondra Early Numeracy Test by specialist 
teachers; 

B.​ An extensive professional development course to prepare the 
specialist teachers, and on-going collegial and leader support for 
these teachers; 

C.​ Use of a strong underpinning theory of young children's mathematical 
learning; and 

D.​ Use of an especially developed instructional approach, and distinctive 
instructional activities and assessment procedures. 

 
Ready, Set, Go  is a hands-on approach to learning mathematical concepts in 
Junior and Senior Infants. It is designed to enable children to develop and 
consolidate their understanding of numbers through activities and interactive 
games. 

 
Social, Emotional and Behavioural Intervention Programmes 
  
Incredible Years 
This programme nurtures children’s Social, Emotional and Academic Competence.  
The programme includes Teacher Classroom management programme, a 
parenting programme and DINA Programme.  
 
Zippy’s Friends    1st and 2nd class 
This programme is a positive mental health programme, teaches young children 
how to develop skills to cope with everyday difficulties, to identify and talk about 
their feelings and to explore ways of dealing with them. 
 
Friends for Life    3rd – 6th class 
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This 

programme helps pupils to develop resilience by teaching effective strategies to 
cope with, problem solve and manage all kinds of emotional distress. 
 
Zones of Regulation Infants-6th 
Colour Coded Toolbox Development to help a child recognise current emotional 
state and how to arrive at optimal colour of regulation 

 
 

Meeting the Needs and Allocating Resources 
 
Once pupils' needs have been identified, Special Education Teachers (SETs) are 
deployed to address these needs as required. We deploy SETs in a variety of ways 
in order to effectively meet pupils’ needs. We aim to strike a balance between 
in-class support, group and individual support while ensuring that the needs of 
children with additional needs are met inclusively. 
 
Permission from parents for withdrawal for extra support: 
Parental permission is requested when a child is identified as needing extra 
support. Parents will be required to sign a general consent form to withdraw their 
child from the classroom for early intervention programmes from Junior Infants to 
6th class. This will be kept in the child’s SSF.  In the situation where a parent has 
declined the recommendation on paper it is advisable for the SEN Teacher to 
contact the parent to confirm the choice.  
 
Importantly, the level and type of support reflects the specific targets of individual 
pupils as set out in their support plans and are informed by careful monitoring and 
review of progress. In this way, following a period of intervention, some pupils 
may no longer require additional teaching supports; some may require the same 
level, while others may require more intensive supports. These changes will be 
reflected in the Continuum of Support as a working document. 
 
In planning the allocation of additional teaching supports, the over-riding principle 
is that resources are deployed to address the identified needs of pupils. 
Importantly, those with the highest level of need should have access to the 
greatest level of support. We consider methodologies best suited to promoting 
meaningful inclusion such as differentiation, heterogeneous grouping, 
team-teaching and small group teaching.  In addition to literacy and numeracy 
difficulties, many pupils will have specific needs in such areas as speech and 
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language, social interaction, behaviour, emotional development, motor skills and 
application to learning. 
 

The Class SET meets with Class Teacher once a fortnight to coordinate work  to 
ensure all children’s needs are met over a period of time and to review the 
resources in place and progress made using the Continuum of Support. Flexibility 
in terms of resource allocation is required to allow for emerging needs during the 
school year.  
 
Timetabling 
When drawing up SET timetables it is important to remember that: 

●​ timetables  need to be reviewed on a regular basis                                                  
●​ children should not miss the same subject each time they are withdrawn 
●​ if a pupil is unavailable for their additional session due to special 

circumstances,  such as class outing, the  SET will attempt to reschedule 
the session with the co-operation of the class teacher 
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Provision for Exceptionally Able Pupils  
 

Pupils who are exceptionally able (who score 130 or above in IQ assessment) 
may present with additional needs and will therefore be placed on Continuum 
of Support like pupils with other additional needs where feasible.  

The exceptionally able pupils’ learning is supported in the classroom by 
differentiating the curriculum.  Differentiation can be planned for and organised in 
the classroom in many ways:   

●​ by task: A variety of tasks are set which relate to the same activity. 
Exceptionally able students can begin at a higher level, miss the first activities 
or move through the work at an increased rate. 

●​ by outcome: Pupils are encouraged to use research skills.  Higher order 
questions and thinking skills are used for these pupils.  The school agrees 
with the aim for HOTS (Higher Order Thinking Skills) rather than MOTS (More 
of The Same).  They are provided with opportunities to investigate more in the 
curriculum area through project work.  

●​ by resource: Resources used in the class are matched to ability. More 
demanding resources may have more dense text and a richer, more complex 
structure. Exceptionally able students can use demanding word banks, data 
files or image banks. 

●​ by support: For exceptionally able students the nature of the support should 
be varied. The support time available to exceptionally able students may be 
used to question the students, to encourage them to explore ideas more 
deeply, to introduce alternative ways of approaching the work or to explore 
extension into ICT systems. 

●​ By dialogue:  exceptionally able students often only need to have a basic 
outline of the work explained to them. The use of targeted questioning to 
elicit a range of different responses from exceptionally able students can also 
increase the challenge. 

●​ By pace: Some exceptionally able students thrive when asked to work at a 
fast pace. They can deduce  for themselves the next step in a process 

●​ By choice: Given the opportunity to select work for themselves, students can 
choose activities that they find more interesting and that match their abilities. 
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Students can be given an opportunity to select from a range of starting points, 
materials, subjects or processes.  

Where a teacher/parent observes a child displaying exceptional ability in a 
specific academic area then further school-based assessment may be carried 
out to establish giftedness. The pupils who meet the criteria for exceptionally 
able (IQ of 130+) will be catered for within the classroom based on a 
differentiated programme of work at stage 1 of the Continuum of Support.  

 
Tracking, recording and reviewing progress 
 
Student Support File  
We use a Student Support File to plan interventions and to track a pupil’s pathway 
through the Continuum of Support. It facilitates us in documenting progress and 
needs over time and assists us in providing an appropriate level of support to 
pupils, in line with their level of need. Our Student Support File is based on the 
NEPS template with extra pages added which have been designed by our own SEN 
Team in Moyderwell.     All support files  are now on the school data platform 
Aladdin and are accessible to all staff working with a particular child.  They include  

●​ Cover sheet with pupil’s details 
●​ Support Checklist 
●​ Learning Support Profile  
●​ Support Plan 
●​ Support Review Record 
●​ Learning Concerns 
●​ Log of Actions 
●​ Targets for the pupil 

 
A class teacher or SEN Teacher should open a Student Support File once a child is 
placed on Stage 1 –Classroom Support on the continuum. This is stored in the class 
teacher’s assessment folder. At the end of the year, a copy of the information 
gathered is moved to the Child’s SEN file in the designated filing cabinet.  
 
If, after a number of reviews, the child’s case is moved to School Support, it is the 
responsibility of the class teacher and the allocated SET to access and update the 
information in the Student Support File. The same system is in place for children on 
School Support Plus.  
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Student Support Plan meetings are coordinated by the Special Education Teacher. 
Parents will be invited to at least two out of three meetings depending on the 
needs of the child.  

 

  
 
SEN Records 
All records relating to all students are securely stored until they are 21 years old, 
but records of Students with SEN are stored indefinitely.  A parent may apply in 
writing for their child’s records up to when the child reaches 18 years. A past pupil 
may apply for their own records from the age of 18  ( or the age of 24 in the case of 
SEN) 
 
Individual SEN Files  
Every pupil has an individual file in Moyderwell.  These files are file in the  Aladdin  
Platform since September 2023. All paper files are stored per class in a cabinets 
locked in the Data Room off the staff-room.  
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It is the responsibility of the Lead Class SET to manage and  update the files of the 
children. The following are stored in individual files 
●​ Enrolment Form 
●​ Student Support File 
●​ Psychological Reports  
●​ Copy of referrals made to external agencies  
●​ Copy of reports from external agencies  
 
Health and Safety Issues 
Every staff member and pupil is entitled to a safe, secure environment and to be 
treated with due respect. All appropriate measures are taken to ensure the 
safety of each pupil with SEN. When a place is offered to a child with SEN, 
every effort will be made to ensure that the supports to which the child is 
entitled are in place as soon as possible. Staff members will be informed of any 
potential risks and, where necessary, individual plans will be drawn up and 
implemented.  
 
 
Supervision/Child Protection - 1 to 1 teaching  
 

●​ Where pupils receive support on a one-to-one basis, the SET teacher or SNA is 
responsible for ensuring that both themselves and the pupil are visible through 
the glass panel in the door. 

●​ Where there is no glass panel, the door of the room should remain open. 
●​ Where pupils are withdrawn for support, the SET teacher should collect and 

return children to their classrooms.  
●​ Where a child has access to an SNA, they may withdraw the child from the class 

if a plan is in place with the class teacher, i.e. movement breaks. 
 
Communication, Implementation and Review   
This policy should be fully implemented since January 2025.  

It was updated in June, September and October 2025, and is scheduled to be 
fully reviewed at the end of every third school year, lead by the SENCo  or as 
circulars of change are issued. 
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Ratification 

This revised policy was ratified by the Board of Management on   _____________  

 

Signed _______________________​​ ​ ​ Date: ___________________ 

School Principal 

 

 

Signed _______________________​​ ​ ​ Date: ___________________ 

Chairperson, Board of Management 

 

 

Next Review Date: November 2028 
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Appendix 1 :Flow Chart for DLD Class Application and Admissions Process 

 

Parent contacts school for application form for language class 

 

Call logged by school. Important to determine current educational placement. 

 

Form & information pack sent out from school. If child is in Pre- school send yellow 
coded pack  and if in Primary School red pack. 

 

An appointment needs to be pre arranged with the school before 30th April. Completed 
application form with reports and rating form are handed in by parent at this meeting. 

Checked for enclosures by language class teacher &/or SLT and parents notified as soon 
as possible of any omissions etc. 

 

Advisory Admission Board meet early May and review applications 

 

Prioritise eligible applicants if necessary and recommends allocation of available 

 

Principal presents recommendations of AAB to Chairman/Representative of Board of 
Management of Moyderwell Mercy Primary School for approval 

 

Letter issued from school to successful and unsuccessful applicants before 21st  May. 

Open day in June for successful applicants 
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Appendix 2: 
Table 2: Planning Template to Guide the Allocation of Additional Teaching 
Supports for Pupils with Special Educational Needs  
 Action 1:  
Identification 
of pupils with 
special 
educational 
needs  

Review existing information on pupils’ needs, using school-based data, 
and any information from parents and external professionals.   
Engage in additional screening and data gathering as required, using 
informal and formal assessment approaches (for example, teacher 
observations, information on social and emotional competence, 
standardised tests, diagnostic tests).  
Identify all pupils with special educational needs in the school. Match 
their needs to the appropriate level on the Continuum of Support.  

  
Action 2:  
Setting 
targets  

  
Based on individual needs, set clear learning targets for each pupil at 
each level of the Continuum of Support. 

  
Action 3: 
Planning 
teaching 
methods and 
approaches  

  
Identify the level and type of intervention required to meet targets for 
each pupil on the Continuum of Support.   
Schools should consider methodologies best suited to promoting 
meaningful inclusion such as differentiation, heterogeneous grouping, 
team-teaching and small group teaching.   
They should also be mindful that the interventions and supports that 
they are using are evidence-informed.   
  

  
Action 4: 
Organising 
early- 
intervention 
and 
prevention  
programmes  
  

  
Based ​ on ​ identified ​ needs, ​ choose ​ evidence-informed ​ early- 
intervention/prevention programmes to address concerns. Identify time 
needed and staffing commitment required.  
  
  

 Action 5: 
Organising 
and deploying 
special 
education 
teaching 
resources   

 Cross-reference the needs of pupils at School Support and School 
Support Plus levels and consider common needs that can be met by 
grouping to ensure effective and efficient teaching and learning 
approaches.   
Agree which teacher(s) will cater for these groups/individuals and when 
and where the teaching will take place. Be mindful of the requirement 
that pupils with the greatest level of need should receive the greatest 
level of support from teachers with relevant expertise.   
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Action 6: 
Tracking, 
recording and 
reviewing 
progress  

  
Establish a tracking and recording system, to ensure that the progress of 
all pupils in meeting their identified  targets is monitored:   
  

•​ At Whole-school and Classroom Support level by all teachers  
•​ At the School Support and School Support Plus levels by class 

teachers and special education teachers   

  

43 
 

    


	Introductory Statement 
	Inclusion 
	Aims of the SEN Policy 
	Roles and Responsibilities  
	Identifying Pupils with Additional Needs 
	Allocation of places for Additional Support in Moyderwell  
	 
	Information Gathering and Assessment -  
	An Evidence-Based Approach 
	We are a Renaissance Accelerated Reader School.  
	What is Renaissance Accelerated Reader? 
	What is a Renaissance Star Reading® test? 
	Provision for Exceptionally Able Pupils  


